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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 

2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Cobbs Brow Primary 
School 

Number of pupils in school  269 of school age and 51 
nursery children 

Proportion (%) of pupil premium eligible pupils 269/76=28% 

Academic year that our current pupil premium strategy plan 
covers 

September 2021/22 

Date this statement was published September 2021 

Date on which it will be reviewed September 2022 

Statement authorised by Mr I Eaton  

Pupil premium lead Mrs L Pugh 

Governor  Mr K Davidson 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £112,600 

Recovery premium funding allocation this academic year £10,440 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year £123,040 
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Part A: Pupil premium strategy plan 

Statement of intent 
 
At Cobbs Brow Primary, we aim to provide all pupils with the opportunity to achieve 
their potential. We recognise that our disadvantaged pupils may have a range of needs 
and barriers that could affect their academic outcomes and personal development. We 
endeavour to remove these barriers to ensure all pupils can access all areas of our 
curriculum including wider enriching opportunities.  
 
Our pupil premium strategy aims to achieve these objectives by ensuring all pupils 
receive high quality teaching and learning where careful planning leads to targeted 
support and intervention and provide all children the access and opportunities to enjoy 
academic success. Our aim is to ensure that no child is left behind socially, or 
academically because of disadvantage. 
 
Our ultimate objectives for our disadvantaged pupils are: 

• To ensure pupil premium children achieve at least inline or above other 
disadvantaged children nationally at the end of Key Stage 2 

• To continue to ensure the outcomes for pupils in receipt of pupil premium are at 
least in line with non-pupil premium children in school across the curriculum 

• To ensure early identification of additional needs and to promote early 
and effective intervention programmes. 

• To ensure that there is extra support to facilitate emotional and social development 
in addition to academic support. 

• To further provide enrichment opportunities so that all children have access to wide 
and rich experiences  

• To remove barriers to learning (social, economic and academic) so that all children 
achieve their potential  

• To raise expectations and aspirations  
 
We aim to achieve this through 

• Extra one-to-one or small-group support with an experienced teacher/HLTA or TA 
focused on overcoming gaps in learning. 

• Continue to employ extra teaching staff to increase teacher: pupil ratios 

• Employing extra teaching assistants to work with classes, small groups and 
individuals 

• Running catch-up sessions, for example for children who need extra help with 
maths or English. 

• Running a school Walking Bus to improve attendance for PP children. 

• Providing additional learning opportunities for able children who receive free school 
meals in order to support their learning at a greater depth 

• Funding educational trips and visits to enable children to participate fully and 
actively in wider and extra-curricular activities. 

• Paying for additional help such as speech and language therapy or counselling. 

• Investing in resources that boost children’s learning, such as laptops or ipads/ 
tablets. 

• Staff CPD (teachers and TA’s) for the delivery of high impact interventions 

• Further provide parents to work with parents to support their child’s learning at 
home 
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Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 PP children’s on entry measures in Reception are lower than non-PP children in 
the Prime Areas, particularly in CL.  

2 Self-esteem and resilience can be low for some PP pupils 

3 Lack of parental engagement for a number of PP children 

4 Further promote greater attendance of PP children in enrichment activities 
beyond the classroom  

5 Due to national lockdowns and periods of isolation, attainment in reading, writing 
and maths was below age related expectations at the end of summer 2021 

6 Use EEF toolkit ‘Making Best Use of Teaching Assistants’ to support how TA’s 
can further support learning and improve outcomes for all learners 

 
 

Intended outcomes  
This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Diminish the difference between PP and non-
PP children from their starting points in 
Reception to their end of year ARE. 

PP children make at least good or better 
progress to those children from similar 
starting points 

Increased self-esteem for targeted PP children 
to impact on attainment and progress 

PP children will have the ability to approach 
new situations with greater confidence and 
independence  

Parental engagement of PP parents increases  Parents will have the knowledge, skills and 
understanding to support their child’s learning 
out of school. This will impact on attainment 
and progress 

Greater percentage of PP take part in a range 
of enrichment activities outside the classroom  

PP experiences are broadened and greater 
motivation developed 

A higher proportion of disadvantaged children 
are working at ARE  

Progress and attainment of PP is inline with 
non PP children.  

High quality teaching and intervention is at the 
core of all pupil premium work 

Progress and attainment of disadvantaged 
pupils is at least inline with non-pupil 
premium children 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £84,928 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Increased number of 
teaching staff particularly 
when teaching English 
and maths 
 
Extra teacher (AM’s) to 
release class teachers to 
enable them to deliver 
interventions and 
targeted support 
 

EEF evidence guidance: 
High-quality teaching | EEF 
(educationendowmentfoundation.org.uk) 
The best available evidence indicates that great 
teaching is the most important lever schools have to 
improve pupil attainment ……. delivering high-
quality teaching is essential to achieving the best 
outcomes for all pupils, particularly the most 
disadvantaged among them 
 

1, 2, 5 & 6 

Continuous professional 
development for all staff – 
includes in house training 
through SLT and subject 
leads and regular CPD 
through our SHARES 
cluster and attendance at 
LCC run courses.  

EEF evidence guidance: eef-effective-pd-report.pdf 
(d2tic4wvo1iusb.cloudfront.net) 
Supporting high quality teaching is pivotal in 
improving children’s outcomes. Indeed, research 
tells us that high quality teaching can narrow the 
disadvantage gap. 
DFE - Pupil premium - GOV.UK (www.gov.uk) 
Evidence suggests that pupil premium spending is 
most effective when schools use a tiered approach, 
targeting spending across 3 areas, with a particular 
focus on teaching - investing in high-quality 
teaching, for example: training and professional 
development for teachers 
 

1, 2, 4, 5 & 6 

PP Champion (SLT) 
 
 
 
 
 
 
 

EEF evidence guidance: 
EEF_Implementation_Guidance_Report_2019.pdf 
(d2tic4wvo1iusb.cloudfront.net)  
School leaders play a central role in improving 
education practices through high-quality 
implementation. They actively support and manage 
the overall planning, resourcing, delivery, 
monitoring, and refinement of an implementation 
process, all of which can support actions and 
systems to ensure disadvantaged pupils achieve.  
 
Management time for PP champion. The PP 
Champion identifies any PP not on track to meet 
their targets. They liaise with SENCO and class 
teachers to ensure targeted support is given to 
identified children. PP progress reports produced 
and shared with Head/SLT, PP Governor and 

1 to 6 

https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/1-high-quality-teaching
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/1-high-quality-teaching
https://d2tic4wvo1iusb.cloudfront.net/guidance-reports/effective-professional-development/eef-effective-pd-report.pdf
https://d2tic4wvo1iusb.cloudfront.net/guidance-reports/effective-professional-development/eef-effective-pd-report.pdf
https://d2tic4wvo1iusb.cloudfront.net/guidance-reports/a-schools-guide-to-implementation/EEF_Implementation_Guidance_Report_2019.pdf
https://d2tic4wvo1iusb.cloudfront.net/guidance-reports/a-schools-guide-to-implementation/EEF_Implementation_Guidance_Report_2019.pdf
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Governing Body. Close monitor of the impact of 
spending PP budget. 

HLTA deployed in KS2 to 
deliver high quality 
interventions 

EEF research guidance:  
Making Best Use of Teaching Assistants | EEF (ed-
ucationendowmentfoundation.org.uk) ‘Research on 
TAs delivering targeted interventions in one-to-one 
or small group settings shows a consistent impact 
on attainment of approximately three to four addi-
tional months’ progress (effect size 0.2 – 0.3). Cru-
cially, these positive effects are only observed when 
TAs work in structured settings with high quality 
support and training. When TAs are deployed in 
more informal, unsupported instructional roles, they 
can impact negatively on pupils’ learning outcomes. 
 

2, 5 & 6 

SEND lead start training 
for SENCO award 
 
 

DFE guidance:  
SEND_Code_of_Practice_January_2015.pdf 
(publishing.service.gov.uk) 
High quality teaching that is differentiated and 
personalised will meet the individual needs of the 
majority of children and young people. Some 
children and young people need educational 
provision that is additional to or different from this. 
This is special educational provision under Section 
21 of the Children and Families Act 2014. Schools 
and colleges must use their best endeavours to 
ensure that such provision is made for those who 
need it. Special educational provision is 
underpinned by high quality teaching and is 
compromised by anything less. 
 

1 to 6 

Speech and language 
therapist bought in (1 day 
per week)  
 
Speech and language 
CPD for staff  

 
 
 
 
 
 

EEF evidence guidance: Oral language 
interventions | EEF 
(educationendowmentfoundation.org.uk). Overall, 
studies of communication and language 
approaches consistently show positive benefits for 
young children’s learning, including their spoken 
language skills, their expressive vocabulary and 
their early reading skills. On average, children who 
are involved in communication and language 
approaches make approximately six months’ 
additional progress over the course of a year. All 
children appear to benefit from such approaches, 
but some studies show slightly larger effects for 
children from disadvantaged backgrounds. 
 

1, 5 & 6 

Attendance officer 
 
 
 

 

DFE guidance – School Attendance School 
attendance guidance (publishing.service.gov.uk) 
Central to raising standards in education and 
ensuring all pupils can fulfil their potential is an 
assumption so widely understood that it is 
insufficiently stated – pupils need to attend school 
regularly to benefit from their education. Missing out 
on lessons leaves children vulnerable to falling 
behind. Children with poor attendance tend to 
achieve less in both primary and secondary school. 

2 & 3 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/398815/SEND_Code_of_Practice_January_2015.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/398815/SEND_Code_of_Practice_January_2015.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/907535/School_attendance_guidance_for_2020_to_2021_academic_year.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/907535/School_attendance_guidance_for_2020_to_2021_academic_year.pdf
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Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £33,915 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Plan for and deliver 
targeted intervention to 
raise attainment and 
impact on progress in 

• Reading 

• Writing  

• Maths 

• Phonics 
 
Small phonic groups to 
enable targeted support 
and detailed level of 
need. 
 
 
Effective deployment of 
staff, Teaching Assis-
tant and HLTA to sup-
port key children and 
year groups. 
 
Teaching Assistant 
timetable re-evaluated 
to maximise time spent 
with individuals and 
small groups (early 
morning work, end of 
sessions etc)  
 

EEF research guidance:  
Making Best Use of Teaching Assistants | 
EEF (educationendowmentfoundation.org.uk) 
‘Research on TAs delivering targeted inter-
ventions in one-to-one or small group settings 
shows a consistent impact on attainment of 
approximately three to four additional months’ 
progress (effect size 0.2 – 0.3). Crucially, these 
positive effects are only observed when TAs 
work in structured settings with high quality 
support and training. When TAs are deployed 
in more informal, unsupported instructional 
roles, they can impact negatively on pupils’ 
learning outcomes. 

 
 

 

1, 2 & 5 

PE Plus – pe 
intervention to support 
pupils with low self-
esteem around sports 
and for those who are 
less active and children 
not meeting ARE within 
KS2.  
 

 

Ofsted guidance: The_Pupil_Premium_-
_How_schools_are_spending_the_funding.pdf 
(publishing.service.gov.uk) 

A full range of educational experiences is in 
the top 10 of ‘Gap Busters’ - support is given 
to ensure that all pupils have full access to 
broad educational experiences, such as 
residential courses, competing in sporting 
events. 

 

 

 

2 & 4 

 

 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/413197/The_Pupil_Premium_-_How_schools_are_spending_the_funding.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/413197/The_Pupil_Premium_-_How_schools_are_spending_the_funding.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/413197/The_Pupil_Premium_-_How_schools_are_spending_the_funding.pdf
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Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £7,500 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Confident Me and 
Boxall Profile (SEMH) 
programmes for 
identified pupils 

EEF research guidance:  

Social and emotional learning | EEF 
(educationendowmentfoundation.org.uk) 
Evidence suggests that children from 
disadvantaged backgrounds have, on 
average, weaker SEL skills at all ages than 
their more affluent peers. These skills are 
likely to influence a range of outcomes for 
pupils: lower SEL skills are linked with poorer 
mental health and lower academic attainment. 
The average impact of successful SEL 
interventions is an additional four months’ progress 
over the course of a year. Alongside academic 
outcomes, SEL interventions have an identifiable 
and valuable impact on attitudes to learning and 
social relationships in school. 

 

2  

Supporting families 
eligible for PP 
financially with 
trips/special events to 
enrich pupils cultural 
capital 

Ofsted guidance: The_Pupil_Premium_-
_How_schools_are_spending_the_funding.pdf 
(publishing.service.gov.uk) 
A full range of educational experiences is in 
the top 10 of ‘Gap Busters’ - support is given 
to ensure that all pupils have full access to 
broad educational experiences, such as 
residential courses, competing in sporting 
events. 

 

3 & 4 

Walking Bus – targets 
disadvantaged pupils 
that may experience 
issues around punctual-
ity and attendance 
 
 

DFE guidance – School Attendance School 
attendance guidance 
(publishing.service.gov.uk) 

Central to raising standards in education and 
ensuring all pupils can fulfil their potential is 
an assumption so widely understood that it is 
insufficiently stated – pupils need to attend 
school regularly to benefit from their 
education. Missing out on lessons leaves 
children vulnerable to falling behind. Children 
with poor attendance tend to achieve less in 
both primary and secondary school. 

 

1 to 5 

Increased parental en-
gagement through 
workshops for parents 
online and in person to 
support their child with 
phonics, reading and 
maths. 
 

EEF guidance: 
Working with Parents to Support Children's 
Learning | EEF 
(educationendowmentfoundation.org.uk) 
Parents play a crucial role in supporting their 
children’s learning, and levels of parental 
engagement are consistently associated with 
better academic outcomes. Evidence from 

3 & 5 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/413197/The_Pupil_Premium_-_How_schools_are_spending_the_funding.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/413197/The_Pupil_Premium_-_How_schools_are_spending_the_funding.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/413197/The_Pupil_Premium_-_How_schools_are_spending_the_funding.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/907535/School_attendance_guidance_for_2020_to_2021_academic_year.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/907535/School_attendance_guidance_for_2020_to_2021_academic_year.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/907535/School_attendance_guidance_for_2020_to_2021_academic_year.pdf
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
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 EEF Teaching and Learning Toolkit suggests 
that effective parental engagement can lead to 
learning gains of +3 months over the course 
of a year.  
 

 

Total budgeted cost: £126,343 
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Due to COVID-19, performance measures have not been published for 2020 to 2021, and 2020 

to 2021 results will not be used to hold schools to account. Given this, please point to any other 

pupil evaluations undertaken during the 2020 to 2021 academic year, for example, 

standardised teacher administered tests or diagnostic assessments such as rubrics or scales. 

Desired Outcomes Success Criteria Evaluation 

Diminish the difference between 

PP and non-PP children from their 

starting points in Reception to 

their end of year ARE.  

PP children make at least 

good or better progress to 

those children from similar 

starting points  

9 PP pupils (of which 4 are SEN) 
56% of PP pupils made 2 steps 
progress in R. 
78% of PP pupils made 2 steps 
progress in W. 
56% of PP pupils made 2 steps 
progress in R. 
22% of PP pupils made 3 steps 
progress in R. 
44% of PP pupils made 3 steps 
progress in M. 
22% of pupils made 4 steps 
progress in R. 
22% of pupils made 4 steps 
progress in W. 
1 child achieved the ELG for 
R/W/M. 

Improved attainment in writing for 

PP children across school 

PP children make the 

predicted progress in writing  

Year 1 In year 1 0% of our 
children made the expected 3 
terms of progress, equivalent to a 
year's progress, 64% of our 
children made at least 2 terms of 
progress and 78% of our children 
made at least 1 terms of progress 
In year 1. 21% of our children did 
not make progress on the year 1 
curriculum as they were working at 
pre-year 1.   
Year 2 In year 2 60% of our 
children made at least 3 terms of 
progress, equivalent to a year's 
progress. 100% of our children 
made at least 2 terms of progress.   
Year 3 In year 3 28% of our 
children made at least 3 terms of 
progress, equivalent to a year's 
progress. 100% of our children 
made at least 2 terms of progress.  
Year 4 In year 4 53% of our 
children made at least 3 terms of 
progress, equivalent to a year's 
progress. 100% of our children 
made at least 2 terms of progress.  
Year 5 In year 5 30% of our 
children made at least 3 terms of 
progress, equivalent to a year's 
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progress. 90% of our children 
made at least 2 terms of progress, 
90% of our children made at least 
1 terms of progress and 10% of 
our children did not make 
progress.   
Year 6 In year 6 27% of our 
children made at least 3 terms of 
progress, equivalent to a year's 
progress. 81% of our children 
made at least 2 terms of progress, 
100% of our children made at least 
1 terms of progress. 

PP children are more fluent in the 

fundamental areas of maths 

PP children are confident 

solving maths problems 

using a range of embedded 

mathematical skills and 

knowledge 

Year 1 In year 0% of our children 

made at least 3 terms of progress, 

equivalent to a year's progress. 

43% of our children made at least 

2 terms of progress, 86% of our 

children made at least 1 terms of 

progress. 14% did not make any 

progress (still working through pre-

year 1 objectives) 

Year 2 In year 2 40% of our 

children made at least 3 terms of 

progress, equivalent to a year's 

progress. 70% of our children 

made at least 2 terms of progress, 

100% of our children made at least 

1 terms of progress. 

Year 3 0% of our children made at 

least 3 terms of progress, 

equivalent to a year's progress. 

100% of our children made at least 

2 terms of progress.  

Year 4 In year 4 80% of our 

children made at least 3 terms of 

progress, equivalent to a year's 

progress. 100% of our children 

made at least 2 terms of progress,  

Year 5 In year 5 30% of our 

children made at least 3 terms of 

progress, equivalent to a year's 

progress. 90% of our children 

made at least 2 terms of progress, 

In year 5 10% of our children did 

not make progress  

Year 6 In year 6 45% of our 

children made at least 3 terms of 

progress, equivalent to a year's 

progress. 72% of our children 

made at least 2 terms of progress, 

100% of our children made at least 

1 terms of progress.  

PP children take part in regular 

physical exercise during school 

PP children improve muscle 

tone, flexibility, strength and 

PE plus intervention was 
introduced for PP and those not 
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and after school hours stamina. 

Reduced stress and tension 

inline to attain ARE. Out of the 12 
children that took part 10 were PP.  

PP children gain a wide range 

of experiences through after 

school clubs and attending 

enrichment activities    

PP experiences are 

broadened and greater 

motivation developed 

Due to COVID and the restrictions 

around operating as class 

bubbles, some extra-curricular 

activities have not been able to 

take place. However, from our last 

audit of the percentage of children 

accessing enriching activities we 

calculated it to be 75%.  

 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

Bounce Back Phonics LPDS 

Fast Forward Grammar LPDS 

Lancs English Unit Planning Guidance LPDS 

 


